
  

  
 

   

 

CHAPTER 5 

Socioemotional  
Factors of Dyslexia 

This chapter covers the 
following topics: 

●   The adverse effects 
that dyslexia can 
have on students’ 
psychological well-
being 

●   Resulting problems 
with self-image that 
affect a student 
academically 

● Strategies 
for providing 
psychosocial support 
for  students with 
dyslexia 

●   A research article 
from 2016 offering 
more information 

Students with dyslexia face social and emotional challenges in 
addition to academic challenges. They have anxiety, depression, and 
other social, emotional, and mental health conditions on the order 
oI tZo to fiYe tiPes Jreater tKaQ tKose oI tKeir Seers (:iOsoQ et aO� 
200�)� ,Q PaQ\ cases� beIore eQteriQJ scKooO� cKiOdreQ ZitK d\sOe[ia 
are described by their caregivers as eager, bright, curious, proactive, 
and articulate, characteristics that would seem to promote school 
sXccess� OYer tiPe� tKe stXdeQtso IorPerO\ iQTXisitiYe aQd SroactiYe 
QatXre caQ decOiQe aQd be reSOaced b\ OoZ seOI�ZortK� IrXstratioQ� 
desSair� aQd seOI�deIeatiQJ coSiQJ PecKaQisPs� More researcK is 
showing that social and emotional factors, such as motivation and 
grit, play a crucial role in academic achievement above and beyond 

the students’ general ability to learn. For this reason, it is very important to address these 
concerns to support a dyslexic student’s social and emotional needs in addition to providing 
soXQd aQd eƪectiYe readiQJ iQterYeQtioQ� 

Students with dyslexia often feel anxious in situations where they worry that they will make 
a mistake or be ridiculed by others. This anticipation of failure can make the student even 
more anxious, especially in new situations, and lead to avoidance and depression (Cosden 
2001)� 5eSeated IaiOXre iQ scKooO Pa\ Oead to OoZ acadePic seOI�coQceSt aQd OoZ seOI�esteeP� 
ZKicK iQ tXrQ Pa\ Oead to beKaYior SrobOePs tKat are secoQdar\ bXt eTXaOO\ iPSortaQt to tKe 
OearQiQJ issXes (=eOeNe 200�)� 7Kose ZitK OoZ seOI�esteeP teQd to resSoQd Oess to iQterYeQtioQ 
(1eOsoQ� %eQQer� aQd *oQ]aOe] 200�)� aQd tKese cKaracteristics Pa\ e[teQd iQto adXOtKood 
($Oe[aQder�3asse 2012)� $ d\sOe[ic cKiOd Pa\ SreseQt as beiQJ XQPotiYated� Oa]\� resistaQt� or 
defiaQt� ,t is iPSortaQt Ior careJiYers aQd teacKers to XQderstaQd tKat tKese beKaYiors Pa\ be 
a direct resXOt oI a d\sOe[ic cKiOdos OoZ seOI�coQceSt aQd reSeated IeeOiQJs oI IaiOXre� 

3areQts oI stXdeQts ZitK d\sOe[ia Pa\ KaYe a coJQitiYe� ePotioQaO� aQd beKaYioraO SrofiOe tKat 
is siPiOar to tKat oI tKeir cKiOdreQ� ZKicK caQ create aQd iQteQsiI\ IaPiO\ stress (%oQiIacci et aO� 
2014). The severity of stress depends on whether the student feels like he has social support, 
aQd it Pa\ be iQcreased iI Ke Kas atteQtioQ�deficit�K\SeractiYit\ disorder ($'+') as a co�
occXrriQJ coQditioQ� 6tress aOso occXrs Pore IreTXeQtO\ iQ JirOs� 
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&oQseTXeQtO\� IocXsiQJ Qot oQO\ oQ rePediatiQJ Oiterac\ sNiOOs bXt aOso oQ stXdeQtso reOatiYe 
strengths and on building resilience are important components of remediation and promoting 
SositiYe oXtcoPes Ior stXdeQts ZitK d\sOe[ia (+aIt� M\ers� aQd +oeIt 201�)� see fiJXre ��1� ,Q 
addition, gaining access to supportive resources and building secure emotional bonds with 
careJiYers� SareQts� aQd teacKers aOO KaYe aQ iPSortaQt iQƮXeQce oQ a stXdeQtos PotiYatioQ� 
resilience, and academic outcomes. 

Having close relationships may provide role models and support, and they may allow the child 
to KaYe Pore SositiYe Seer aQd sociaO iQteractioQs� %\ creatiQJ a OoZ�coQƮict eQYiroQPeQt 
aQd SroPotiQJ SositiYe teacKersstXdeQt reOatioQsKiSs� a cKiOdos teacKer caQ SOa\ a Ne\ roOe 
in each student’s successful academic outcomes regardless of academic ability (Liew, Chen, 
and Hughes 2010). Teachers should use active methods of teaching social skills, such as role 
SOa\iQJ ('XrOaN et aO� 2011)� PaiQtaiQiQJ aQ orJaQi]ed cOassrooP� aQd NeeSiQJ JroXSs oI 
students small (when possible) to foster closer relationships. 

Cognitive and Socio-Emotional Framework of Dyslexia (Adopted from Haft, Myers, Hoeft. Curr Opin Beh Sci 2016) 
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Figure 5.1.  Cognitive and Socioemotional Framework of Dyslexia. The left panel shows that students at 
risk or those who have the diagnosis of dyslexia may face many challenges. The right panel 
sKoZs soPe oI tKe eYideQce�based SrotectiYe Iactors tKat KaYe beeQ sKoZQ to PaNe at�risN  
or d\sOe[ia stXdeQts resiOieQt to acadePic aQd Ss\cKosociaO diƯcXOties� 3art oI tKis fiJXre 
has been reprinted from Current Opinion in Behavioral Sciences; tKe sSecific articOe is p6ocio�
(PotioQaO aQd &oJQitiYe 5esiOieQce iQ &KiOdreQ ZitK 5eadiQJ 'isabiOitiesq (2016) by Stephanie 
L� +aIt� &KeOsea $� M\ers� aQd )XPiNo +oeIt� SS� 1��s�1� Xsed ZitK SerPissioQ IroP (OseYier� 

MORE INFORMATION 

The article p6ocio�(PotioQaO aQd &oJQitiYe 5esiOieQce iQ &KiOdreQ ZitK 5eadiQJ 
Disabilities” explores the factors that build resilience in students who have reading 
disabilities. 
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