@_ BIG IDEAS iN Beginning Reading

The building blocks of literacy curriculum, instruction, and assessment

Curriculum Maps: Grades K - 3
How to read curriculum maps

The numbers in the top row of the curriculum map correspond to the months of the
school year. For example, if your school year begins in September, then September
would be month 1 on the map. If your school year begins in August, then August
would be month one.

The shaded boxes marked with "X" represent the months in which a particular skill
should be taught.

The map can be read using either a "horizontal trace" or a "vertical trace". To do a
horizontal trace, you select a skill you are interested in, then trace across the row
to find the months marked with an "X" for that skill. This will tell you which months
a skill should be taught. To perform a vertical trace, select a particular month, then
trace down the column to find the shaded boxes. The shaded boxes correspond to
the skills that should be taught that month.

Curriculum maps are organized by grade and big idea. Within each big idea, there
are multiple objectives children should accomplish. It is important to note that
these are time-sensitive maps in the sense that the skills children should master
are linked to particular points in time during the academic year. These skills are
cumulative and developmental. One of the features that can help teachers prioritize
skills are items with an asterisk that are considered more important than others.
This doesn’t mean that the other skill areas don't need to be taught, but the
asterisk items should be given priority.

Curriculum Maps are included for the following grades and big ideas:

Kindergarten First Grade
Phonemic Awareness Phonemic Awareness
Alphabetic Principle Alphabetic Principle
Vocabulary Spelling
Comprehension Fluency
Vocabulary
Comprehension
Second Grade Third Grade
Alphabetic Principle Alphabetic Principle
Spelling Spelling
Fluency Fluency
Vocabulary Vocabulary
Comprehension Comprehension
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@_ BIG IDEAS iN Beginning Reading

The building blocks of literacy curriculum, instruction, and assessment

Curriculum Maps: Grades K - 3

Mapping of Instruction to Achieve Instructional Priorities

Kindergarten

Instructional Priority: Phonemic Awareness 1121 3

Focus 1: Sound and Word Discrimination

1a: Tells whether words and sounds are the
same or different

1b: ldentifies which word is different X | X

1c: ldentifies different speech sound X

Focus 2: Rhyming ¢

2a: ldentifies whether words rhyme X

2b: Produces a word that rhymes X | X

Focus 3: Blending

3a: Orally blends syllables or onset-rimes X

* 3b: Orally blends separate phonemes

Focus 4: Segmentation

4a: Claps words in sentences X

4b: Claps syllables in words X | X

4c: Says syllables

* 4d: Identifies first sound in 1-syllable words 82| X | X

254

* 4e: Segments individual sounds in words

18° X | x | x |35

* High priority skill
a. DIBELS ISF Score
b.DIBELS PSF Score

¢. Optimal time for rhyme instruction not established

Mapping of Instruction to Achieve Instructional Priorities

Kindergarten

Instructional Priority: Alphabetic Principle 11213

Focus 1: Letter-Sound Correspondence

1a: ldentifies letter matched to a sound X | X[ X

*1b: Says the most common sound associated
with individual letters

139 X | X | X |25°

Focus 2: Decoding (Sounding Out Words)

*2a: Blends letter sounds in 1-syllable words

139 X | X | X |25°

Focus 3: Sight-Word Reading

3a: Recognizes some words by sight

* High priority skill
a. DIBELS NWF Score
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@

BIG IDEAS iN Beginning Reading

The building blocks of literacy curriculum, instruction, and assessment

Curriculum Maps: Grades K - 3
Mapping of Instruction to Achieve Instructional Priorities

Kindergarten
Instructional Priority: Vocabulary 112(3]4 67118109
Focus 1: Concept Naming and Use
* 1a: Names pictures of common concepts X| X[ X[ X X[ X|[X]| X
* 1b: Uses words to describe location, size, color,
and shape X X|X|X XX | X]| X
* 1c: Uses names and labels of basic concepts X| X[ X]|X X| X| X[ X
Focus 2: Categorization
2a: Identifies and sorts pictures of common x| x| x| x x | x| x| x
words into basic categories
Focus 3: Vocabulary Development and Use
* 3a: Learns new vocabulary through stories
and instruction X XXX X1 XXX
3b: Listens to new vocabulary in multiple x| x| x| x x| x| x| x
contexts to understand its use
3c: Uses newly learned vocabulary on multiple
occasions to reinforce meaning X | XXX X1 X 1X]X

* High priority skill

Mapping of Instruction to Achieve Instructional Priorities

Kindergarten

Instructional Priority: Comprehension

1

Focus 1: Predicting

1a: Uses pictures and information about the
story to predict what will happen next

Focus 2: Identifying Information From Stories

*2a: Answers who!, where2 and what 3 questions
after listening to a sentence or short
paragraph

2b: Responds to stories by answering and
asking questions, discussing ideas, and
relating events to personal experiences

Focus 3: Retelling and Summarizing

*3a: Retells a familiar story with a book

3b: Retells a familiar story without a book
including beginning, middle, and end

3c: Retells a story and includes characters,
settings and important events

3d: Identifies the correct sequence of events in a
story read orally by someone else

Focus 4: Making Connections

4a: Connects events, characters,and actions in

the story to specific life experiences

* High priority skill

reading.uoregon.edu
© University of Oregon Center on Teaching and Learning. All rights reserved.

3
Revision Date: Aug-08-2008



@_ BIG IDEAS iN Beginning Reading

The building blocks of literacy curriculum, instruction, and assessment

Curriculum Maps: Grades K - 3

Mapping of Instruction to Achieve Instructional Priorities

First Grade
Instructional Priority: Phonemic Awareness 112134567819
Focus 1: Sound Isolation
1a: Identifies initial sound in 1-syllable words X | X
1b: Identifies final sound in 1-syllable words X| X | X
1c: Identifies medial sound in 1-sylalble words X[ X | X
Focus 2: Sound Blending
* 2a: Blends 3-4 phonemes into a whole word X[ X[ X[X]|X
Focus 3: Sound Segmentation
*3a: Segments 3- and 4-phoneme, 1-syllable g
words 35

* High priority skill
a. DIBELS PSF Score

Mapping of Instruction to Achieve Instructional Priorities

First Grade
Instructional Priority: Alphabetic Principle 1123|4567 8|9
Focus 1: Letter & Letter Combinations
* 1a: Produces L-S correspondences (1/sec) X| XX
* 1b: Produces sounds to common letter
combinations AR
Focus 2: Decoding (Sounding Out)
* 2a: Decodes words with consonant blends X[ XX
* 2b: Decodes words with letter combinations X|I X[ X]|X]| X
% 2c: Reads regular 1-syllable words fluently 243 X | X | X 1509 X[ X[ X | X
* 2d: Reads words with common word parts X[ X | X[ X
Focus 3: Sight-Word Reading
* 33: Reads common sight words automatically XXX | X|X|X]|X]|X]|X
Instructional Priority: Fluency 112134567 |8]|9
Focus 4: Reading Connected Text
¥ 4a: Read accurately (1 errorin 20 words) X[ X[X| X]| X| X
* 4b: Reads fluently (1 word per 2-3 sec mid year; x| x x| x!x 20b x | x 40b
1 word per sec end of year)

4c: Phrasing attending to ending punctuation X| X| X| X

4d: Reads and rereads to increase familiarity X| X| X| X

4e: Rereads and self-corrects while reading X| X[ X]|X

* High priority skill
a.DIBELS NWF Score
b.DIBELS ORF Score
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@_ BIG IDEAS iN Beginning Reading

The building blocks of literacy curriculum, instruction, and assessment

Curriculum Maps: Grades K - 3

Mapping of Instruction to Achieve Instructional Priorities

First Grade
Instructional Priority: Spellinga 112 13(4|5|6|7|8]09
Focus 1: Word Spelling
* Ta: Writes letters associated with each sound in
. XX ]| X
1-syllable, phonetically regular words
*1b: Spells single-syllable regular words x| x1x|x

correctly and independently
1c: Spells studied sight words accurately X X X[X|X|IX|X|[X]| X

* High priority skill
a. Once students can read phonetically-regular words, they should be taught how to spell those words.

Mapping of Instruction to Achieve Instructional Priorities
First Grade

Instructional Priority: Vocabulary 112134567819

Focus 1: Concept Categorization

1a: Sorts grade-appropriate words with or
without pictures into categories

Focus 2: Vocabulary Development and Use

* Da: Learns and uses unfamiliar words

introduced in stories and informational X[ X[ X[X|X[X[X[X]X
passages

* 2b: Increases knowledge of word meanings and
uses new vocabulary in speaking and X[ X[ X[ X[ X|X[X[X]X
writing

* High priority skill
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@_ BIG IDEAS iN Beginning Reading

The building blocks of literacy curriculum, instruction, and assessment

Curriculum Maps: Grades K - 3

Mapping of Instruction to Achieve Instructional Priorities

First Grade

Instructional Priority: Comprehension

1

Focus 1: Identifying Information From Stories

*1a: Answers who', what2 when3, where4 and
how? questions after listening to or reading
paragraph(s)

1,2

1,2

3,4

3,4

*1b: Tells the main idea of a simple story or topic
of an informational passage

1,2

*1c: ldentifies and answers questions about
charactersc, settingss, and events -

CS

CS

G
S, E

Focus 2: Making inferences

2a: Makes and verifies predictions based on
information from the story

2b: Draws conslusions about information
or stories read

Focus 3: Retelling and Summarizing

* 3a: Retells the main idea of simple stories

3b: Retells a story and includes characters,
settings and important events

3c: Retells correct sequence of eventsin a
story or a chronological passage

3d: Summarizes main ideas learned about a
topic from an informational passage

Focus 4: Monitoring Comprehension

4a: Stops while reading to assess understanding
and clarify

Focus 5: Making Connections

5a: Connects events, characters,and actions in
the story to specific life experiences

5b: Uses prior knowledge to clarify

understanding

* High priority skill
f. Integrated
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CI'I_ BIG IDEAS iN Beginning Reading

The building blocks of literacy curriculum, instruction, and assessment

Curriculum Maps: Grades K - 3

Mapping of Instruction to Achieve Instructional Priorities
Second Grade

Instructional Priority: Alphabetic Principle

1

2

Focus 1: Letter-Sound Knowledge

*1a: Produces dipthongs and digraphs

X

X

Focus 2: Decoding and Word Recognition

* 2a: Uses advanced phonic elements to
recognize words

2b: Reads compound words, contractions,
possessives, inflectional endings

*2c¢: Reads multisyllabic words

Focus 3: Sight-Word Reading

*3a: Reads more sight words accurately

Instructional Priority: Fluency

Focus 4: Reading Connected Text

* 4a: Reads 90-100 wpm

68°

4b: Reads with phrasing and expression

4c: Listens to fluent oral reading and practices
increasing oral reading fluency

15

15

20

20

20

4d: Reads and rereads to increase familiarity

4e: Self-corrects word recognition errors

* High priority skill
a. DIBELS ORF Score
b. Minutes of practice per day
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@

BIG IDEAS iN Beginning Reading

The building blocks of literacy curriculum, instruction, and assessment

Curriculum Maps: Grades K - 3

Mapping of Instruction to Achieve Instructional Priorities

Second Grade

Instructional Priority: Spelling 11 2 51617819
Focus 1: Word Spelling
* 1a: Spells previously-studied phoneticall
Pers previorsy P Y X | X X | X|X|[X]X
regular words accurately
* 1b: Uses phonetic strategies to spell
P giestosp X X[ X|X|X]X
unfamiliar words
1c: Spells frequently used sight words accurately X X X| X | X| X
1d: Uses dictionary to check spellings X| X| X| X| X

* High priority skill

Mapping of Instruction to Achieve Instructional Priorities

Second Grade

Instructional Priority: Vocabulary 11 2 516789
Focus 1: Concept Categorization
1a: Classifies and categorizes words into sets
X| X X[ X[ X|X]|X
and groups
Focus 2: Vocabulary Development and Use
* 2a: Learns and uses unfamiliar words that are
introduced in stories and texts XX XXX X)X
2b: Understands and explains common
X| X X[ X[ X]|X|X
antonyms and synonyms
*2c: Increases knowledge of vocabulary through
independent reading X|X XXX | X | X
2d: Uses new vocabulary X| X X| X[ X[ X] X
2e: Examines word usage and effectiveness to
expand descriptive vocabulary XX XXX XX
2f: Makes inferences about the meaning of a
word based on its use in a sentence X1 X XX X X] X
2g: Uses word structure to learn meaning X | X X[ X| X|X| X
2h: Identifes simple multiple-meaning words X | X X|IX[X]|X]|X

* High priority skill
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@_ BIG IDEAS iN Beginning Reading

The building blocks of literacy curriculum, instruction, and assessment

Curriculum Maps: Grades K - 3

Mapping of Instruction to Achieve Instructional Priorities

Second Grade

selections

Instructional Priority: Comprehension 112(3|4|5|6]|7
Focus 1: Comprehending Stories
*1a: Answers questions about main characters, MC MC | MC | MC [ MC
.S E MC [ MC
settings, and events S|S [SE|SE
1b: Identifies characters' actions, motives,
. . . X[X]|X]|X
emotions, traits, and feelings
1c: Makes and confirms predictions based on X
information from the story
*1d: Answers what-if, why, and how questions XX | X
*1e: Distinguishes main idea/details MD;
.. FO CE MD|[{MD| FO [FO | CE | CE
fact/opinion ~; cause/effect
Focus 2: Comprehending Informational Text
2a: Uses text structure to aid understanding X|X]|X
2b: Uses information from simple tables,
: XX |X
maps, and charts to learn about a topic
2c: Uses titles, table of contents, and chapter
: . . X| X
headings to locate information
Focus 3: Comprehension Monitoring
3a: Reads for understanding X | X | X[ X[ XXX
3b: Interacts with stories® and informational !
. ) S S|S |SI]|SI]SI
text to clarify and extend comprehension
Focus 4: Retelling, Summarizing, Synthesizing
* 4a: Retells explicitE and implicit! main ideas E|E]|E|I Lo
* 4b: |dentifies the correct sequence of events X| X [X
* 4c: Draws conclusions based on content XX [X
4d: Identifies/discusses theme of text X| X[ X
Focus 5: Making Connections
5a: Connects events, characters, actions, and
. : XX X X|X]|X]| X
themes to specific life experiences
5b: Uses prior knowledge to clarif
priot T oWIEes Y X | X[ X[ X|X]X]|X
understanding
5c: Makes comparisons across reading
X| X| X

* High priority skill
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@

BIG IDEAS iN Beginning Reading

The building blocks of literacy curriculum, instruction, and assessment

Curriculum Maps: Grades K - 3

Mapping of Instruction to Achieve Instructional Priorities
Third Grade

Instructional Priority: Alphabetic Principle

1

N

Focus 1: Decoding and Word Recognition

*1a:

Produces common word parts

X

*1b:

Reads regular multisyllabic words

1c:

Reads compound words, contractions,
possessives, inflectional endings

1d:

Uses word meaning and order in the
sentence to confirm decoding efforts

le:

Uses word structure knowledge to recognize
multisyllabic words

> > X< ([X

x| X < |IX

o pasd x [

Focus 2: Sight-Word Reading

2a:

Increases sight words read fluently

Instructional Priority: Fluency

Focus 3: Reading Connected Text

*3a:

Reads 110-120 wpm

924

1109

3b:

Reads with phrasing, expression, and
inflection

*¥3c:

Increases independent reading

10

10

15

15

20

20

25

30

* High priority skill
a.DIBELS ORF Score
b. Minutes per day
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@

BIG IDEAS iN Beginning Reading

The building blocks of literacy curriculum, instruction, and assessment

Curriculum Maps: Grades K - 3

Mapping of Instruction to Achieve Instructional Priorities

Third Grade

and correct uncertain spellings

Instructional Priority: Spelling 11213145167 |8]09
Focus 1: Word Spelling
* 1a: Spells phonetically regular words correctly X
1b: Spells previously studied contractions,
possessives, compound words, and words XX [X|X]|X
with inflectional endings
1c: Organizes words in alphabetical order X[ X | X
1d: Uses the dictionary or glossary to confirm
X X| X

* High priority skill

Mapping of Instruction to Achieve Instructional Priorities

to determine word meaning

Third Grade
Instructional Priority: Vocabulary 112(3|4|5|6(7]8]9
Focus 1: Concept Categorization
1a: Classifies and categorizes increasingly
: X X|X[X[|X[X]|X]|X|[X
complex words into sets and groups
1b: Categorizes words hierarchically X X
1c: Draws and uses semantic maps and
organizers to convey word relationtions XXX XXX XXX
Focus 2: Vocabulary Development and Use
* 2a: Learns and uses unfamiliar words that are
introduced in stories and passages XXX XXX XXX
* 2b: Increases knowledge of vocabulary through
XIX[X[|X|X[|[X[X[X]|X
independent reading_;
2c: Uses new vocabulary X X[ X[ X[X[X]|X]|X] X
2d: Uses more descriptive vocabulary XX X X|IX|IX|X|X]|X
2e: Determines the meaning of a word based on
. . XIX[X[|X|X[|[X[X[X]|X
its use in a sentence
2f: Uses dictionary to determine word meaning | X [ X )se X|I X[ X| X]|X]| X
2g: Uses knowledge of prefixes and suffixes
XIX[X|X|X[|X[X[X]X

* High priority skill
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@_ BIG IDEAS iN Beginning Reading

The building blocks of literacy curriculum, instruction, and assessment

Curriculum Maps: Grades K - 3

Mapping of Instruction to Achieve Instructional Priorities
Third Grade

Instructional Priority: Comprehension 1123|4567 ]8]|9

Focus 1: Comprehending Stories
*1a: Answers literal L, inferential ', and

evaluative® questions

1b: Makes, confirms, and modifies predictions
based on text information

*1c: Answers questions about main characters MCIMC | MC | MC | MC | MC

settings,themeT,and plot P S S [S,P|S,PI[SPT

1d: Identifies characters' actions, motives,

emotions, traits, and feelings

*1e: Distinguishes main idea/detailsMD;

FO.

MD|MD | FO | FO | CE | CE
fact/opinion ,cause/effectCE XXX

Focus 2: Comprehending Informational Text

* 2a: Uses structure of informational text to
aid understanding

*2b: Uses information in tables, graphs
diagrams, maps, and charts

2c: Follows multiple-step written instructions XX XIX[X|IX[X][|X] X

Focus 3: Comprehension Monitoring

3a: Checks and adjusts for understanding
while reading

3b: Interacts with stories and text to clarify

and extend comprehension

Focus 4: Retelling, Summarizing, Synthesizing

* 4a: Retells the main ideas of stories or

. . XX X[ X[ X[X]|X][|X]| X
informational text
4b: Recalls the correct sequence of eventsin a
| >ed | Ll X X] X[ X]| X
story> or informational passage
4c: Draws conclusionsC and generalizationsG c|Cc|C|G|G]|G
4d: ldentifies important themes from readings
P 9 XX X[ X]|X[X]|X

and examines from multiple points of view

Focus 5: Making Connections

5a: Connects events, characters, actions,and
themes to specific life experiences

5b: Uses prior knowledge to clarify
understanding

5c: Makes comparisons across reading X Ix ! xI x| xlxlx!|xl!| x
selections

* High priority skill
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@_ BIG IDEAS iN Beginning Reading

The building blocks of literacy curriculum, instruction, and assessment

Curriculum Maps: Grades K - 3
This document is included with materials that are available for the uses listed below
(full statement is available at: http://dibels.uoregon.edu/news.php#ed_use)

Permission To Use Statement Aug. 15, 2008

* Schoolwide Model Materials®
* Curriculum Maps

The Schoolwide Model® is a proprietary name referring to the work of Drs. Edward
Kame'enui, Deborah Simmons (now at Texas A&M University), and other select
colleagues working for and with the Center on Teaching and Learning (CTL) at the
University of Oregon. Our intent is to make the materials listed above available to
the educational entities listed below. Such use, however, is not intended to and
does not place the materials in the public domain. Photocopy masters of the
materials are available at (reading.uoregon.edu). Schools, school districts and
multi-district agencies may make unlimited photocopies of these materials for
internal educational use. Materials may not be resold or distributed on a for-profit
basis or outside of your organization. We require that users copy the materials
without modification except as agreed to in advance and in writing by the Center on
Teaching and Learning. Modifications that would be agreed to include changing the
color or font of the materials. Modifications that would not be permitted include
altering the content or removing logos or acknowledgements. Your use of the
materials is conditioned on the use restrictions above and the following provisions:

THE STATE OF OREGON ACTING BY AND THROUGH THE STATE BOARD OF HIGHER
EDUCATION ON BEHALF OF THE UNIVERSITY OF OREGON PROVIDES THESE
MATERIALS "AS-IS" AS A RESEARCH AND TEACHING COURTESY AND ONLY TO THE
EXTENT OF ANY RIGHTS HELD IN THE MATERIALS BY THE UNIVERSITY OF
OREGON. THE UNIVERSITY OF OREGON MAKES NO REPRESENTATIONS OR
WARRANTIES OF ANY KIND CONCERNING THE WORK, EXPRESS, IMPLIED,
STATUTORY OR OTHERWISE, INCLUDING, WITHOUT LIMITATION, WARRANTIES OF
TITLE, MARKETABILITY, MERCHANTIBILITY, FITNESS FOR A PARTICULAR
PURPOSE, NONINFRINGEMENT, OR THE ABSENCE OF LATENT OR OTHER DEFECTS,
ACCURACY, OR THE PRESENCE OF ABSENCE OF ERRORS, WHETHER OR NOT
DISCOVERABLE. SOME JURISDICTIONS DO NOT ALLOW THE EXCLUSION OF
IMPLIED WARRANTIES, SO SUCH EXCLUSION MAY NOT APPLY TO YOU. EXCEPT TO
THE EXTENT REQUIRED BY APPLICABLE LAW, IN NO EVENT WILL THE UNIVERSITY
OF OREGON AND STATE OF OREGON BE LIABLE TO YOU ON ANY LEGAL THEORY
FOR ANY SPECIAL, INCIDENTAL, CONSEQUENTIAL, PUNITIVE OR EXEMPLARY
DAMAGES ARISING OUT OF THIS PERMISSION OR THE USE OF THE MATERIALS,
EVEN IF THE UNIVERSITY OF OREGON HAS BEEN ADVISED OF THE POSSIBILITY
OF SUCH DAMAGES.
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